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	Pastoral overview

Learners feel safe and valued. They know that they can approach staff and that their opinions and concerns are valued.

	· There is a calm and purposeful environment for learning where pupils feel they belong and their contributions are valued. 
· Pupils have access to an agreed safe space. 
· Language used in the classroom demonstrates unconditional positive regard for learners.  
· Staff promote resilience and emotional regulation through the 5B’s approach, Zones of Regulation, positive staff modelling and a nurturing learning environment 
· Peer awareness and sensitivity towards difference (including SEND) are raised at a whole school level. Work is done with classes and groups regarding specific needs or conditions as appropriate.  
· Pupils have access to named adults / key workers as a stable point of reference when required. 
· Negative attitudes, beliefs and perceptions towards individuals and groups are challenged, in the classroom, the wider school and society. 
· Pupil Voice is encouraged and acted on. 
· Good relationships are encouraged and built.
· Play therapist available for specific pupils

	Area of need
	Strategies

	Difficulty with social communication and developing relationships
	· Pupils have access to small group/1 to 1 tasks and activities to cover turn taking and social skills 
• Clear communication of expectations 
• Targeted teaching to address specific skills, e.g. turn-taking to develop group working skills
• Ongoing support to understand how to initiate, repair and maintain relationships 
• Pupils given opportunities for supported play with peers 
• Staff model successful play and social interactions and how to respond to conflict in relationships and resolve difficult situations  
• Pupils provided with good peer role models 

	Anxiety in busy unpredictable environments
	• Pupils supported with additional preparation for change of activity or route 
• Pupils provided with small group/1 to 1 tasks and activities where necessary
• Calm learning environment 
• Clear communication of expectations 
• Pupils provided with visual timetable detailing the order of the day 
• Pupils supported through use of social stories and comic strip conversations to explain new situations or changes to routines

	Difficulties participating and presenting as withdrawn or isolated

	• Staff to identify areas of the curriculum that pupils find easier to manage than others and use these to develop confidence. 
· Pupils to have access to small group work e.g. friendship or social skills, nurture groups 
• Pupils to have access to play-based activities and pupil interest led activities
• Pupils have access to named adult to support with building relationships 
• Pupils have access to buddying /peer mentoring where relevant

	Presenting as significantly unhappy or stressed

	• Pupils provided with a trusted named adult
· Pupil’s named adult to check in at the start and end of the day 
• Pupils have access to a safe place/quiet area in the setting 
• Ongoing communication with home/family to ensure triangulation of information 
• Pupils supported through use of social stories to identify triggers and means of overcoming them 

	Difficulties following and accepting adult direction

	· Staff consider patterns and triggers to identify what may be causing behaviours 
• Staff use positive scripts and positive language to re-direct and reinforce expectations e.g. use of others as role models 
• Staff use calming scripts to de-escalate 
• Pupils provided with clear, limited choices to engage and motivate 
• Staff use personalised and appropriate rewards for specific pupils
• Pupils provided with visual timetable and use of visual cues e.g. sand timer as relevant

	Low level disruption or attention seeking behaviours, e.g. talking out of turn, frequent interruptions to learning, fiddling with objects
	· Staff use differentiated use of voice, gesture and body language 
• Staff aware of the impact on anxiety on attention seeking behaviours and support to reduce that anxiety and thereby behaviours 
• Pupil have clear rewards and consequences including focus on ‘catch me being good’ 
• Staff use positive reinforcement of expectations through verbal scripts and visual prompts 
• Pupils have access to time out/quiet area in the setting

	Displaying challenging behaviour, e.g. refusal to follow instructions, aggression, damage to property
	• Staff have a clear understanding that behaviour is a form of communication, always considering the history/context behind behaviour challenges 
· Staff work alongside SENDCo to identify any learning needs  
• Staff provide support to the pupil to enable them to substitute challenging behaviour other, more acceptable, behaviours 
• Staff use choices to allow the child some control with the same end result e.g. Would you like to talk to me now or in one minute? 
• Staff support pupils to learn different ways to get their needs met, e.g. develop social skills, strategies to manage anger 
• Pupils provided with support to develop their readiness to learn 
• Staff consider the timetable and transitions along with barriers pupils may face
• Staff undertake multi agency professional meetings where relevant to unpick the behaviour 
• Staff undertake full risk assessment process where relevant
• Ongoing communication with home/family to ensure triangulation of information 
• Support plans e.g. SEN support / Individual Behaviour plans reviewed regularly

	SEMH Behaviours such as:
• Anxiety / depression
• Self-harming
• Substance misuse 
• Eating disorders
	• Staff work alongside multi-professional approaches to support the behaviours as required 
• Staff carefully consider the history of behaviour and what the pupils are trying to communicate
• Staff liaise and collaborate with home to ensure understanding the wider picture 
• Pupils supported to establish rapport with trusted adults

	Attachment difficulties 




	• Staff ensure that clear transition support with provided when the child starts school and between each year group/stage/school
• Staff aware of areas of the curriculum with may trigger individual pupils.  
• Staff trained and aware of any child with attachment difficulties and how to respond to them 
• Staff aware of family contexts and the range of children that may have attachment difficulties e.g. adopted, forces children, previously CIN, CLA  
• Staff liaise with the Virtual School for training and advice as relevant

	Patterns of non- attendance/EBSNA

	· Ongoing communication with parents to collaborate and plan with parent/carer and pupil, to ensure consistency and communication between the home and setting 
• Staff work alongside SENDCo to identify any learning needs  
• Staff monitor the patterns in attendance to identify underlying causes or action required

	Transitions
	· Staff are aware of those who will need additional support for all or most transitions, and plan for these transitions. This includes learners who: have insecure attachment, including but not limited to Child Looked After, Child in Need, Child Protection, adopted children and pupils from armed forces families. Have social communication difficulty including ASD Suffered trauma, loss or bereavement and are anxious  

Support includes:  
· Pupils have access to a safe space available within the classroom or an identified area of the school for time out. 
· Visual timetables are used and events are removed or ticked off when finished. 
· Pupils are pre-warned of any changes and prior to transition. 
· Timers are used to show pupils how long they have to work for/how long they have to finish. 
· Pupils provided with opportunities for periods of respite using withdrawal. This might include self-directed/individual time-out/smaller groups. 
· Plans are made for unstructured times and safe spaces are available as needed.
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Persevere, Achieve and Flourish





